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Back Channeling

TodaysMeet

Cistn.

What's your name?

http://todaysmeet.com/

Participate in discussion
— Ask / Respond to questions
— Post resources and comments




“Just in Time” Information
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Today’s Agenda

Application in Professional
Learning Communities




Connected Work

Relationship Between Vision, Principles, Process, Content
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http://www.youtube.com/watch?v=RmLElb7yHDU&feature=relmfu

Today’s Agenda

Application in Professional
Learning Communities




Disciplinary Literacy

Reading in the Content Area




In Wisconsin. ..

.. .disciplinary literacy is defined as
the confluence of content
knowledge, experiences, and skills
merged with the ability to read,
write, listen, speak and think
critically in a way that is meaningful
within the context of a given field.




Disciplinar theracy

Content Read, Write,
Knowledge, Listen, Speak,
Experience, and Think

and Skills




Increasing Specialization
of Literacy

Shanahan, Timothy and Cynthia Shanahan. “Teaching Disciplinary Literacy to Adolescents: Rethinking Content-Area
Literacy.” Harvard Educational Review. Vol. 78. No. 1. Spring 2008. Accessed 24 Jul. 2012. http://bit.ly/S-S2008 .



https://webmail.dpi.wi.gov/owa/redir.aspx?C=eH4RPbYPeUeqZpKRvKTagVfQTfymPc9It04pv51rr_zziE3W7Vi6YAsVbD6Btm-urmvdtgrhFbQ.&URL=http://bit.ly/S-S2008
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https://webmail.dpi.wi.gov/owa/redir.aspx?C=eH4RPbYPeUeqZpKRvKTagVfQTfymPc9It04pv51rr_zziE3W7Vi6YAsVbD6Btm-urmvdtgrhFbQ.&URL=http://bit.ly/S-S2008

Increasing Specialization
of Literacy
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Literacy.” Harvard Educational Review. Vol. 78. No. 1. Spring 2008. Accessed 24 Jul. 2012. http://bit.ly/S-S2008 .
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Increasing Specialization
of Literacy

Dis ary

Shanahan, Timothy and Cynthia Shanahan. “Teaching Disciplinary Literacy to Adolescents: Rethinking Content-Area
Literacy.” Harvard Educational Review. Vol. 78. No. 1. Spring 2008. Accessed 24 Jul. 2012. http://bit.ly/S-S2008 .
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Disciplinary-Specific Reading

Generic Reading Strategies Strategies

Monitor comprehension Build prior knowledge

Pre-read Build specialized vocabulary

Set goals

Learn to deconstruct complex sentences

Think about what one already knows Use knowledge of text structures and genres to

predict main and subordinate ideas

Ask questions
Map graphic (and mathematical) representations
against explanations in the text

Pose discipline relevant questions
Compare claims and propositions across texts

Use norms for reasoning within the discipline (i.e.,

Make predictions

Test predictions against the text

Re-read

Summarize

what counts as evidence) to evaluate claims




Disciplinary Literacy

“Literacy... becomes an essential aspect
of disciplinary practice, rather than a set
of strategies or tools brought into the
disciplines to improve reading and writing
of subject-matter texts.”

- Elizabeth Birr Moje

“Foregrounding the Disciplines in Secondary Literacy Teaching and
Learning: A Call for Change.” Journal of Adolescent & Adult Literacy.
Oct. 2008.
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Performance Tasks

Connected to:
Educator Effectiveness

Common Core State Standards

College and career readiness through
increased skill with informational texts

Broadened definition of text
UDL and Rtl
Smarter Balanced Assessment & ACT




Danielson’s Framework for
Educator Effectiveness

arain 1 - Planning and Preparation

Demonstrating knowledge of contentand
pedagogy

Demonstrating knowledge of students

Setting instructional outcomes

Demonstrating knowledge of resourcef

D sngmng coherent instruction

main 2- The Classroom Environ
Creating an environment of respect an
rapport
Establishing a culture for learning
Managing classroom procedures
Managing student behavior
izing physical space

bilities

ain 3 - Instruction
Communicating with students
Using questioning and discussion techniqugs
Engaging students in learning

Using assessment in instruction
Demonstrating flexibility and responsiyéness

eflecting on teaching
Maintaining accurate records
Communicating with families
Participating ina professional commu

‘It is the learner who does the learning.” - charotte Danieison




Range of Texts for Writing

Experience

30% 39% 3%

n 35% 35% 30%
n 40% 40% 20%

“Writing assessments aligned with the Standards should adhere

to the distribution of writing purposes across grades outlined by
NAEP.”




Text Selection

Marketing
Ma“agemem
Journal




Smarter Balanced
Informative-Explanatory Writing Rubric
(Grades 3-5)

Smarter
Balanced

Assessment Consortium

Sample Generic 4-point Informative-Explanatory Writing Rubric (Grades 3-5)

Development: Language and Elaboration of Evidence

| Statement of Purpose/Focus and Organization

Score — , Conventions
ment o _ . .
Purpose/Focus Organization Elaboration of Evidence | Language and Vocabulary

The response is fully The response has a clear | The response provides The response clearly and | The response

sustained and and effective thorough and convincing | effectively expresses demonstrates a strong

consistently and organizational structure support/evidence for the | ideas, using precise command of conventions:

purposefully focused: creating unity and controlling idea or main language: e few, ifany, errors are

« controlling idea or completeness: idea that includes the * use of academic and present in usage and
main idea of atopicis | * use of a variety of effective use of SOUrces, domain-specific sentence formation
focused, clearly stated, transitional strategies | f2cts, and d-etalls. vocabulary is clearly o effective and consistent
anq strpngly e logical progression of * use of e\,_fldence from appropriate for the use of punctuation,

4 maintained sources is smoothly audience and purpose

* controlling idea or
main idea of a topic is
introduced and
communicated clearly
within the context

ideas from beginning
to end

+ effective introduction
and conclusion far
audience and purpose

integrated,
comprehensive, and
relevant

+ effective use of a
variety of elaborative
techniques

capitalization, and
spelling




Begin with. .. THE STANDARDS

Wisconsin Academic Standards

Reading Agriculture, Food and Matural Resources
~ Dance Disciplinary Literacy

~ Environmental Education Family and Consumer Sciences
Marketing, Management and Entreprengurship ~ Mathematics

J~ Personal Financial Literacy J~ Physical Education

social Studies Technology and Engingering

http://standards.dpi.wi.gov/

M Art & Design Education
Early Learning Standards
Health Science

M Music Education
Schoal Counseling

/- Theatre Education

Business and Information Technology
English Language Arts

~ Information and Technaology Literacy
~ Wutrition Education

Seience

M \Warld Languages
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Literacy in All Subjects WISCONSIN STANDARDS FOR
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Mathematics

Wisconsin Department of Public Instruction
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Selecting Standards:
Considerations

Consult (or create) scope-and-
sequence

What standards are taught when?
What standards are taught together?

Look across content areas

What standards are being taught in social
studies?

What standards are being taught in ELA?




English Language Arts

History (B.4.3): Reading:

—Identify key details, support
Understand someone’s life thinking with evidence (RI.4.1)
(including their place in time and —Compare and contrast first and
context and relationship to secondhand account of an event
historical events) through (R1.4.6)

biography, narrative, and folk tale.
Writing:
—Informative/explanatory (W.4.2)
—Research process (W.4.6; W.4.7)

Speaking & Listening:
—Collaborative Discussion (SL.4.1)




Integrate knowledge and skills
across multiple content standards
or strands within a content area

Reflect a real-world task and/or

scenario-based problem

Guidelines for Creating

Performance Tasks

Measure capacities such as depth
of understanding, research skills,
complex analysis, and
identification/providing of relevant
evidence

Allow for multiple approaches

Require scoring that focuses on the
essence of the task

Require student-initiated planning,
management of information and
ideas, interaction with other
materials

Represent content that is relevant
and meaningful to students

Be feasible for the
school/classroom environment

Require production of extended
responses, such as oral
presentations, exhibitions, and
other scorable products, including
more extended written responses,
which might be revised and edited

Allow for demonstration of
important knowledge and skills,
including those that address 21st-
century skills such as critically
analyzing and synthesizing
information presented in a variety
of formats, media, etc.




Performance Task
Sentence Frames

After reading/researching/listening/viewing

(texts),
write/create/present
(product) for (audience)
that provides an/a explanation/argument/narrative
(content)

so that (purpose/so what).




Performance Task
Sentence Frames

After “reading” two print or digital sources
(biographies, stories, narratives, and/or
folktales), create a chapter for a class book
that provides an explanation of someone’s
life including placing them in time and
context and explaining their relationship to
important historical events, so that you can
demonstrate your ability to use multiple
sources to understand the significance of
someone’s life.
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Standards for Mathematical Practice

Make sense of problems and persevere in solving
them

Reason abstractly and quantitatively

Construct viable arguments and critique the
reasoning of others

Model with mathematics

Use appropriate tools strategically
Attend to precision

Look for and make use of structure

Look for and express regularity in repeated
reasoning
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Performance Tasks

Connected to:
Educator Effectiveness

Common Core State Standards

College and career readiness through
increased skill with informational texts

Broadened definition of text
UDL and Rtl
Smarter Balanced Assessment & ACT




Danielson’s Framework for
Educator Effectiveness

arain 1 - Planning and Preparation

Demonstrating knowledge of contentand
pedagogy

Demonstrating knowledge of students

Setting instructional outcomes

Demonstrating knowledge of resourcef

D sngmng coherent instruction

main 2- The Classroom Environ
Creating an environment of respect an
rapport
Establishing a culture for learning
Managing classroom procedures
Managing student behavior
izing physical space

bilities

ain 3 - Instruction
Communicating with students
Using questioning and discussion techniqugs
Engaging students in learning

Using assessment in instruction
Demonstrating flexibility and responsiyéness

eflecting on teaching
Maintaining accurate records
Communicating with families
Participating ina professional commu

‘It is the learner who does the learning.” - charotte Danieison




Close Read

Access
content
through texts

Learn and use
vocabulary

from the

discipline

Talk about
content from
the discipline

Write about
content from
the discipline

Smarter
Balanced

Single
Response

Constructed
Response

ACT

Reading
English*
Writing*
e *Indirectly
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llnformational Text

A text is any communication — spoken,
written, or visual — involving language.  Nonfiction
In an increasingly visual and online

woild stidents nead 1o beablato e Literary nonfiction: texts that blend literature

and nonfiction, allowing the writer both to
narrate facts and to search for truth

interpret and create texts that
combine words, images, and sound in

order to make meaning of texts that |Literary Text
no longer read in one clear linear ’
direction. e Stories
e Dramas
* Poems

Reader and Task

‘ As students progress in grades, they
should read more informational texts.
© 2013 Wisconsin Department of Public Instruction _ Texts 1



Text Selection

Marketing
“J“agmem
Jourm\‘

What texts
do experts in
your field
read?



| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S I 0 n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Introduction

Purpose: Set students up for success
without eliminating their need to read




| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Read

Consider complexity of text

Select instructional practice. Consider:
Engagement
Scaffolding




| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Annotations




| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Discussion

* Rehearse understanding
* Clarify points of confusion




| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Text-Dependent Questions

Text-dependent questions require students to
return to the text to formulate responses.



Which of the following qug

require students to read |
closely?

If you were present at the signing o
the Declaration of Independence,
what would you do?

What are the reasons listed in the
preamble for supporting their
argument to separate from Great
Britain?
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If you were present at the
signing of the Declaration
of Independence, what
would you do?

What are the reason
isted in the preamble for
supporting their
argument to separate
from Great Britain?




Text-Dependent Questions

WAISCQEEIH
LEFARTRINT o

PUBLIC TEXT-DEPENDENT QUESTIONS
[NSTRUCTION

General Understanding g

* What is the main idea,/themea of the text? How do you know this?
* How did the author organize the ideas?

Key Details G

= Which key details support the main idea® Look for the who? What? when? where? Why?
Hiow much? How many?

* How did the author develop the arugement , explanation, or narative ?

= are there any shifts or patterns in the writing? Look for siznal words and phirases.

= Are there any nuances in meaning?

Vocabulary & Text Structure G

* What role do the individual parsgraphs, sentences, phrases, or words play?

* How does organization contribute to meaning?

= Why do authors begin and end when they do?

* Dngpes the meaning of words go beyond the dencted meaning? ‘What is the conotatie
meaning of the words?

* Wwhen is figurative language used and to what effect?

* How can meaning be altered by changing key words?

= Why may have the author chosen one word over another?

Author’s Purpose

* What is the author's purpase for writing - entertain, inform, persuade? How do you know?
* From whose point of view is the text told? 1% person? 3™ person limited /ormniscient?

* How reliable is the narrator? How do you know?

= Who's story/perspective is not represented?

e

= Where does the text leave matters uncertain or unstated?
* How do the parts build to a whola?

= What are the arguments in persuasive texts?

= What are the ideas in inofmraitonal texts?

= What are the key details in liteary texts?

Opinions, Arguments, Intertextual Connections |G

= What is your opinion about the text? what evidence to you have to support your oponion?

+ Which formes of rhetoric are used? To what effect?

= What other texts support or refute the claims and counterclaims made in this text? What
other texts represent a similar or different experience,perspective?

A progression
of text-
dependent
guestions
develops
critical
thinking.



| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S IO n passage with text-dependent guestions.

)s Students record and extend their thinking.


http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Write

Draw evidence from literary or
informational texts to support
analysis, reflection, and research (W9)




Let's try it!!




Application in
Professional Learning Communities

Select/identify standards
Create/identify performance task

Plan close reading
Select texts
|dentify teaching practices
Select student strategies
Create writing prompts




English Language Arts

History (B.4.3): Reading:

—Identify key details, support
Understand someone’s life thinking with evidence (RI.4.1)
(including their place in time and —Compare and contrast first and
context and relationship to secondhand account of an event
historical events) through (R1.4.6)

biography, narrative, and folk tale.
Writing:
—Informative/explanatory (W.4.2)
—Research process (W.4.6; W.4.7)

Speaking & Listening:
—Collaborative Discussion (SL.4.1)




Performance Task
Sentence Frames

After “reading” two print or digital sources
(biographies, stories, narratives, and/or
folktales), create a chapter for a class book
that provides an explanation of someone’s
life including placing them in time and
context and explaining their relationship to
important historical events, so that you can
demonstrate your ability to use multiple
sources to understand the significance of
someone’s life.




Build the text set

What are the big concepts in the
content standard(s)?

Match text(s) to concepts
Broad definition of text

Universal Design for Learning




Today's Text Set:
Joshua Glover

Video: WI Biographies
Repeated Readings
Two Column Notes
Primary Source: Newspaper article
Read aloud/Think aloud
Summary Frames
Biography: Badger Bios
Cold read
Text annotation




ACTIVITIES

STORIES

IS

i BIOGRAPH]
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IMAGES

TEACHERS




Joshua Glover: Video

View with two-column notes to find
sequence of events.

Discuss with a peer.

View with text-dependent questions.
Discuss with a peer.

Discuss with large group.

Write.
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Joshua Glover: News Article

Listen to read aloud/think aloud.

Focus : vocabulary, big idea, vocabulary
Write with summary frame.
Discuss with a peer.

Discuss with large group (text-
dependent questions).

Write.




i badgerbios.blogspot.com

Joshua Glover

Being born into slavery meant you would be a slave
for the rest of your life. Would you be happy to live
the life of a slave? YWhat would you do? Would you try
to escape? That's what Joshua Glover did. He would
live free or die trying.

Between 1810 and 1830, Joshua was borm in the
Lnited States of America. At some point in the past,
Joshua's anceastors were taken from their African
hameland and sold into slavery. In 1850, there were
over 3 million black slaves in the southern United
States. Slavery had existed for hundreds of years. As

hitp:ifbadgerhios. hlogspot.comipfmural-oft-joshua-glover-in-milwaukee. hitml

Mural of Joshua Glower in Milwaokee, Wizconsin
(Courtesy Wisconsin Depatment of Transportation)

a slave, Joshua had no rights. It was against the law fro someone to teach hirm how to read and write . As 3 slave, he could

be beaten or even killed for no reason at all.

On Mew Year's Day in 1850, Joshua's first master sold hirm to a man named
Benammi Stone Garland. He was from St. Louis, Missouri. Joshua was Master
Garland's slawve for two years. Joshua did many things around Garland's farm. He
hand-split logs into rails and put fences around the pastures. He tended the farm
animals. Joshua also worked in the fields and orchards, planting and harvesting

crops. Then one night in 1852, he escaped!

Mo one knows E}{attl‘_-,-“ how Joshua ESEEI[CIEU or what patha he took. What we do
leramne is that he headed nnth to Wisrnnsin Wisronsin was a free state where there




Joshua Glover: Biography

Read independently.
Annotate thinking.

Discuss with a partner and complete
event map.

Discuss with small group (text-
dependent questions).

Write.
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Joshua Glover

Being born into slavery meant you would be a slave
for the rest of your life. Would you be happy to live
the life of a slave? What would you do? Would you try
to escape? That's what Joshua Glover did. He would
live free or die trying

Between 1810 and 1830, Joshua was born in the
United States of America. At some point in the past,
Joshua's ancestors were taken fram their African
homeland and sold into slavery. In 1850, there were
owver 3 million black slaves in the southern United
States. Slavery had existed for hundreds of years. As
a slave, Joshua had no rights. It was against the law fro someone to teach him how to read and write . As a slave, he could
be heaten or even killed for no reason at all

Mural of Joshua Glower in Milwaukee, Wissonsin
(Eourtesy Wisconsin Department of Transpedation)

On New Year's Day in 1850, Joshua's first master sold him to @ man named
Benammi 5tone Garland. He was from St. Louis, Missouri. Joshua was Master
Garland's slave for two years. Joshua did many things around Garland's farm. He
hand-split logs into rails and put fences around the pastures. He tended the farm
animals. Joshua also worked in the fields and orchards, planting and harvesting
crops. Then one night in 1852, he escaped!

Mo one knows exactly how Joshua escaped or what paths he took. What we do
knnwr is that he headed narth tn Wisrnnsin WWisrnnsin was A free state where there
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Write to Learn



| n t ro d u C e *» Teacher introduces the text, and sets the purpose for reading.

* Students read the text with appropriate scaffolds, e.g., teacher reads
text/portions of the text out loud as students follow along until students
can read independently.

A n n 0 t a te . i::gfnix annotate the text, i.e., “read with a pencil” or “interrogate the

D i S C u S S # Students talk through their understanding of the text with a partner.

t ' * Teacher guides discussion (whole group, small group, or partners) of the
u e S I 0 n passage with text-dependent guestions.

* Students record and extend their thinking.



http://www.youtube.com/watch?feature=player_embedded&v=dWYceSEPC-8
http://www.youtube.com/watch?v=XFRClI2q18Y

Check Ourselves

How does work with the text set
connect to standards important in the
unit?

How does work with the text set

prepare students for success with the
performance task?




Today’s Agenda

Application in Professional
Learning Communities




Application in
Professional Learning Communities

Select/identify standards
Create/identify performance task

Plan close reading
Select texts
|dentify teaching practices
Select student strategies
Write text dependent questions
Create writing prompts
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Application in Professional
Learning Communities




“Just in time” Information

i

@WisDPICCSS
@WisDPILit
@WisDPIMath
@WisDPITech




Contact Information

Tamara Maxwell, ELA Consultant
608-266-3551

tamara.maxwell@dpi.wi.gov

Barb Novak, Literacy Consultant
608-266-5181

barbara.novak@dpi.wi.gov
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